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Abstract: The purpose of our study was to perform a comparative analysis of the level characteristics of the subjective 
perception of the egalitarian psychological well-being of participants in the educational process in mono- and 
heterogender educational space. The study used qualitative and quantitative methods to measure the level of 
psychological safety and psychological protection of participants in the educational process. The study relied on a 
questionnaire that was adapted to identify three indicators: “integrated indicator of the attitude to the educational 
environment”, “significant characteristics of the educational environment and the index of satisfaction with it”, “index of 
psychological security of the educational environment”. A pilot project that was developed on the basis of the Research 
Centre for Gender Education and Development of Pupils and Students of the National Academy of Educational Sciences 
of Ukraine determined the educational vectors for building the psychology of an egalitarian safe, educational 
environment. The analysis found significant differences in the value of the coefficient of psychological well-being of 
participants in the educational process in all three models of organization of educational space. The masculine model 
revealed statistically significant signs of subjective psychological distress in cadets compared to the other two models. 
The satisfaction of parents and teachers with the level of psychological security in a gender-homogeneous educational 
environment is quite high. The model which reflects the feminine principle of forming study groups is subjectively 
perceived by students as psychologically safe.  

Keywords: Egalitarian (equal) education, gender-equitable environment, non-discriminatory environment, gender, 
students, teachers, safe environment, psychological security. 

INTRODUCTION 

The issue of gender-equitable [1] education and 
development is quite actively discussed in the 
education system of our time. This topic is not new in 
Ukraine, although teachers and methodologists have 
not yet paid due attention to it, while there are still 
schools of differentiated education in some countries of 
Western Europe and the United States [2]. In the last 
decade, the system of national education has been in 
search of optimal educational space models to meet 
the diverse demands of society to the end product of 
the educational process as an element of socialisation 
of the younger generation - young people ready for the 
effective society of today. It is no coincidence that the 
model of education, which is based on a gender- 
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equitable, non-discriminatory principle, has appeared in 
the area of this research. 

This egalitarian approach to teaching and education 
has received methodological and theoretical 
development in the works of domestic and foreign 
authors in the field of social psychology and cultural 
anthropology [3-6]. Particular attention should be paid 
to the new direction of research related to an 
individual's psychological security as a leading 
characteristic of the educational gender-equitable 
environment. In this environment, the understanding of 
the subjective well-being of an individual is reflected in 
the following thesis: the emotional and evaluative 
attitude of a student to his life, his personality, 
relationships with others. 

Creating a gender-equitable educational 
environment involves the study of psychological 
security against all kinds of psychological violence. The 
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criterion base for assessing the psychological safety of 
the educational environment are the features of the 
subjects of the educational process (students, 
teachers, education administrators), the content of 
education (as total integrity of knowledge, skills, and 
methods of obtaining knowledge), features of relations 
in dyads: student-student, student-teacher, teacher-
administration [7, 8]. 

The leading feature of a gender-equitable safe 
environment is psychological security, which 
determines its developmental nature and allows 
modelling psychological and pedagogical conditions of 
education and development based on preservation and 
strengthening of mental health of students and 
teachers, use of principles, content, and methods of 
psychological and pedagogical support of gender 
socialisation of youth in the micro-, meso- and macro-
environment; identification of socio-pedagogical factors 
of partnership interaction of scholars, teachers, parents 
and the community based on “partnership pedagogy” 
and gender “matrix” of humanistic pedagogical 
heritage; development, testing and implementation of 
the system of gender-educational technologies in the 
educational environment of HEIs. 

In continuation, let us note that psychological 
security within the egalitarian environment can be 
considered through the prism of various criteria in the 
structure of educational interaction: the physical 
criterion involves the normative functioning of the 
human body and subjective sense of health through the 
prism of identifying one’s gender; individual-
psychological is considered through the adaptability of 
an individual to external influences, a positive attitude 
to the world, the ability to protect themselves from 
various manipulative practices based on gender 
differences; personality level reflects a person’s socio-
emotional experiences that are actualized in response 
to events that pose a potential or real threat to the 
security and integrity of an individual or people 
significant to individuals in case of neglecting gender 
equality [9-11]. 

We consider the egalitarian-educational environ-
ment as non-discriminatory, creative-developmental 
and health-preserving, based on the principles of social 
justice, gender equality, child-centeredness, which 
ensure full development of personality [12], regardless 
of gender, age capacity, race, culture, religion, 
ethnicity, etc., the future life trajectory of a person [13]. 

Speaking about the consideration of gender 
peculiarities in the process of creating an egalitarian 

environment in the Free Economic Zone, it is 
necessary to explain the meaning of the term “gender”. 
Following the tradition of English-language research 
literature, modern scholars use the term “gender” to 
denote a huge area of interdisciplinary research. 
Gender is used to mean “social gender” as opposed to 
“biological gender”. In general, the gender approach 
assumes that differences in behaviour, perception, and 
thinking of men and women are determined not only by 
their psychophysiological characteristics but also by 
social factors, such as education in the manner of 
ideas about the function of men and women common in 
each culture [14, 15]. 

Educators and psychologists who deal directly with 
this problem emphasise the need to select the content, 
methods, and forms of education according to the 
gender of students [16, 17]. After all, the educational 
success of a future specialist, the formation of his 
personality in general largely depends on the extent to 
which the requirements of higher education will be 
adequate to the capabilities of girls and boys [18, 19]. 

The psychology of the gender-equitable environ-
ment, in contrast to other approaches in education, is 
based on the fact that not impersonal students enter 
HEIs but girls and boys. This approach pays more 
attention to the individuality of each student, there is a 
focus on the personality of a future specialist, and, as a 
result, improves the microclimate in the group, in other 
words, maintains and increases the level of 
psychological security in the learning process [20, 21]. 

In the general sense, the psychological security of 
the educational environment is the state of security of a 
pupil/student protecting them from threats to his 
emotional comfort, dignity, positive worldview and 
attitude to himself. Psychological security is the most 
important condition for the full development of a 
student to strengthen and maintain his psychological 
health. Psychological health, in turn, is the basis of 
students’ life, who has to solve difficult problems of his 
life in adolescence: to control their behaviour in 
accordance with gender requirements, learn to live, 
study, work and take responsibility for themselves and 
others taking into account gender differences, acquire 
a set of scientific knowledge and social skills, develop 
personal abilities and form their own self. Since mental 
health is an essential condition for success in life and a 
guarantee of human well-being, we believe that the 
creation of an egalitarian educational environment 
based on the principles of equality and non-
discrimination is a requirement of the time. 
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Concern for the psychological health and comfort of 
students has now become a mandatory guideline in the 
work of every educational institution and teacher. 
Therefore, the psychology of a gender-equitable 
educational environment is based on the need to 
ensure health-preserving learning conditions, 
regardless of gender, religion, personal beliefs, and 
views of a student. Currently, a large number of future 
specialists experience unstable, uncomfortable 
conditions that lead to difficulties in meeting the 
requirements of higher education, more and more often 
students experience difficulties in communicating with 
teachers and peers. The solution to this problem is to 
achieve students’ gender comfort as a state and 
qualitative feature of their activities. 

The comfortable egalitarian environment of HEIs is 
the internal space of an educational institution, a set of 
conditions that allow preserving the psychological and 
physical health of students, promote optimal inclusion 
of students in educational activities, their successful 
self-realization regardless of gender, age, capacity, 
race, culture, religion, ethnicity, etc. In the educational 
environment, achieving comfort as a psychophy-
siological state is a condition for successful adaptation 
of a student to new living conditions, emotional stability, 
active and proactive position, self-regulation, lack of 
anxiety, reduction of fatigue. The psychological comfort 
of a student contributes to the maximum preservation 
of his health, adequate behaviour, and successful 
educational activities, maintains a positive emotional 
background, forms a lasting sense of satisfaction from 
being in the higher educational institution. 
Psychological, intellectual, and physical comfort are 
structural components of gender comfort, and their 
commonality in the educational process is a condition 
for the full personal growth of a student [22, 23]. 

The purpose of our study is a comparative analysis 
of the level characteristics of the subjective perception 
of the egalitarian psychological well-being of 
participants in the educational process in mono- and 
heterogender educational space. It relies on the 
assumption that there is a relationship between gender 
factors embedded in a particular educational space 
model and a subjective assessment of the egalitarian 
psychological security of participants in the educational 
process. 

MATERIALS AND METHODS OF RESEARCH 

This was an explorative study that had used an 
adapted questionnaire to collect data. The 
questionnaire was modified by the employees of the 

Research Center for Gender Education and 
Development of Pupils and Students of the National 
Academy of Educational Sciences of Ukraine at TNPU. 
It was a questionnaire entitled “Psychological 
Diagnosis of Safety of the School Educational 
Environment” [24], which allowed assessing 
qualitatively and quantitatively the level of 
psychological safety and psychological protection of 
participants in the educational process. The adapted 
questionnaire was focused on identifying three 
indicators: “integrated indicator of the attitude to the 
educational environment”, “significant characteristics of 
the educational environment and the index of 
satisfaction with it”, “index of psychological security of 
the educational environment”. The third indicator most 
fully meets the goals and objectives of our study, which 
reflects the subjective experiences of the subjects of 
the educational process and allows assessing the 
psychological, egalitarian, and social well-being of an 
individual, the level of satisfaction with his socio-
psychological status. The ratio of socially acceptable 
parameters of public gender status of an individual and 
his psychological stability associated with the 
harmonisation of feelings and emotions in the 
educational space was determined by a conditional 
quantitative indicator such as the factor of 
psychological well-being. 

Projects Description 

The first model was presented by a professionally 
specialised institution of higher military education in 
Odessa, where groups are formed on a tender basis 
and assume masculinity in the behaviour of applicants 
in the context of civic and patriotic education as priority 
characteristics of cadets. At the Military Academy, 
cadet groups are characterised by gender uniformity - 
95% of students were boys. 

The second model is implemented on the basis of 
the Private Higher Educational Institution “Medical 
College”. The specialty “Nursing” was chosen for the 
research. This decision is dictated by the achievement 
of homogeneity of the group - the vast majority of 
applicants (96%) for nursing education are girls. The 
third model can be considered a classic form of the 
traditional education of students in mixed groups 
(TNPU). The study involved students, parents, and 
teachers of the said educational institutions (Table 1). 

Sample 

The study used randomised sampling technique 
aimed to involve three groups of individuals from three 



Psychology of the Gender-Equitable Environment Journal of Intellectual Disability - Diagnosis and Treatment, 2020, Volume 8, No. 3    541 

educational institutions with different models of 
organization of the educational process: Odesa Military 
Academy; TNPU; Private Higher Educational Institution 
“Medical College”: students (n=251, age 16-22 years, 
(64% of them were young men)), parents of students 
(n=114, (86% of them were mothers)), teachers (n=72, 
(92% of women)) (see Table 2).  

Ethical Considerations 

Before the study, the participants provided informed 
consent to address the related ethical issues and their 
agreement to participate in the experiment on a 
voluntary base. The participants accepted that they 

allowed processing and making public their personal 
data in quantity needed for the experiment.  

Instruments 

The study relied on the adapted questionnaire. The 
method of expert assessment of the content of the 
questions was used to assign the question to one of 
the two groups of statements. The focus group of 
experts on egalitarian psychological security of the 
educational environment was represented by the staff 
of the Research Centre for Gender Education and 
Development of Pupils and Students of the National 
Academy of Educational Sciences of Ukraine at TNPU, 

Table 1: Description of the Research Sample 

Model of organization of the educational process Students Parents Teachers 

Cadet groups (masculine) 84 56 19 

Medical College (Feminine) Groups 86 32 24 

Heterogender groups (traditional) 81 26 31 

Total 251 114 72 

Table 2: Demographic Characteristics of the Sample (n=437) 

Characteristics  % p 

Males  64 Gender 

Females  36 
P < 0.001 

16-22 64 

23-34 25 

35-45 17 

Males 

46-60 74 

0.117 

16-22 36 

23-34 85 

36-45 83 

Age 

Females 

46-60 16 

0.162 

2-10 years  18 

11-15 years  54 

16-20 years  16 

Teacher Experience 

> 21 years  12 

0.677 

Languages and Literature 21 

Maths and Physics 17 

Chemistry and Biology 4 

History 4 

Physical Education 4 

Medicine 23 

Subject, a branch of knowledge 
they teach 

Military subjects 27 

0. 782 
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teachers of TNPU, the parent community and 
representatives of the education management system. 
The focus group participants were asked questions, the 
structure of which provided for the identification of two 
levels of actualisation of the problem of creating an 
egalitarian non-discriminatory environment in HEI to 
ensure psychological safety of the subjects of 
education: the level of public expectations, or the 
“formal” section of the attitude to the problem, and the 
level of personal attitude to the egalitarian educational 
environment, or the “subjectively significant” section. 
The first group included general questions that required 
an assessment of the overall quality of the relationship 
with teachers, students, parents, colleagues, or the 
administration, depending on the group of respondents. 
The second group combined situational issues in which 
the respondent assesses his subjective indicators of 
psychological gender security, such as the threat of 
public humiliation, insults, ridicule, ignoring. 

The ratio of "formal" and "subjectively significant" 
answers forms the factor of psychological well-being 
(PWB). After the scales were combined into a single 
questionnaire, a reliability test was performed using the 
Cronbach coefficient, which allows establishing the 
internal consistency of the scales describing the 
sample. The analysis included data from a sample of 
108 people. Statistical verification showed that at the 
significance level of p<0.01, the Cronbach's coefficient 
is 0.81. This figure is high, which indicates the reliability 
of the questionnaire. Each variant of the selected 
answers was assigned a score from one to five, 
depending on the extent to which the respondent is 
satisfied with each of the selected characteristics and 
how secure he feels in the high school's educational 
space. To identify differences in the indicators of the 
coefficient of the psychological well-being of the 
studied samples, a comparative analysis was 
performed according to the Mann-Whitney U-test using 
the software package SPSS Statistics 20. 

RESULTS 

The obtained data set allowed identifying three 
groups of respondents, differing in the severity of PWB. 
The answers, in which the coefficient of psychological 
well-being was estimated at 15 to 35 points, were 
classified as “at-risk” and attributed to the first group. 
The results from 36 to 55 points were combined into 
the second group: the psychological security of 
respondents in this group is defined as pronounced 
adaptability to the educational environment and is seen 
as the relative egalitarian well-being of an individual in 
the educational space. The third group consisted of 
respondents whose psychological well-being coefficient 
was higher than 56 points, which characterises a 
comfortable, safe state of an individual and can be 
considered optimal for a person institutionalised in the 
educational system (Table 3). 

The data of Table 3 show significant differences in 
the total indicator of psychological well-being of cadets 
and future nurses (i=928; p<0.05), cadets and 
traditional student groups (i=872; p<0.001), future 
nurses and students of mixed groups (i=841; p<0.001). 

The group comparative analysis revealed 
statistically significant differences in the level of socially 
acceptable responses in the studied samples of cadets 
and future nurses (i=56; p<0.01), students of mixed 
groups, and future nurses (i=24; p<0.01). 

According to the obtained data, a monogender 
learning environment can be considered comfortable 
from the standpoint of students, which provides for the 
reduction of subjective risks of interaction in the 
educational process. However, this group of 
respondents has the largest number of socially 
acceptable responses, which suggests the impact on 
the result of the situational variable associated with 
increased attention to the groups participating in the 
experimental study. 

Table 3: Comparative Analysis of the Coefficient of Psychological Well-Being in the Sample of Students 

The level of psychological well-being 

Lover than average Average High Model of organization of the educational 
process 

n AVPWB σ n AVPWB σ n AVPWB σ 

Cadet groups (masculine) 14 21.34 5.3 50 42.67 1.6 10 60.56 3.1 

Medical College (Feminine) Groups 4 30.02 7.1 64 51.08 4.7 18 66.27 1.8 

Heterogender groups (traditional) 8 19. 25 3.6 67 48.23 4.2 6 63.50 4.6 

Note. n – number of the subjects; AVPWB – the average value of the coefficient of psychological well-being; σ – standard deviation. 
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Cadets of the Military Academy demonstrated a low 
level of subjective well-being, a large number of 
socially acceptable responses more often than others, 
which may indicate the formalization of ways of 
interaction with “external” agents of the social 
environment and the formation of fundamentally 
different systems of “coding” corresponding to the 
specifics of the military communication environment. 

The data given in Table 4 indicate the absence of 
statistically significant differences in the assessment of 
the level of psychological well-being of teachers 
working according to three educational models. 

For the interviewed teachers, the motivation of 
interaction in the egalitarian educational space is 
related to the sphere of professional activity and to 
building network social relations - gender-equitable, 
formal or informal, within the framework determined, 
first of all, by the requirements of professional activity. 
We can assume that the psychological well-being of a 
teacher in a non-discriminatory environment will 
primarily be associated with the comfort of professional 
activity. 

Group comparative analysis revealed statistically 
significant differences in the level of socially acceptable 
responses in teachers working at the Military Academy 
and in mixed traditional groups of TNPU (i=14; p<0.05); 
teachers of the Military Academy and teachers of the 
Medical College (i=29; p<0.05), as well as teachers of 

the Medical College and those who work in the 
traditional conditions of mixed groups (i=18; p<0.05). It 
follows that the teacher is included in the 
institutionalised component of the egalitarian 
educational environment more than other participants 
in the educational process (parents, administration). 
The outlined environment is of interest to teachers, first 
of all, as a sphere of professional self-realization and 
may slightly affect domestic, intimate, microgroup 
contexts in which he is involved outside the educational 
institution and those communication systems that exist 
within these contexts. 

However, the data obtained (Table 5) indicate 
significant differences in the total psychological well-
being of parents in three comparable groups: parents 
of cadets and future nurses (i=117; p<0.05), parents of 
cadets and parents of students of traditional mixed 
groups (i=107; p<0.05); parents of students of the 
Medical College and subjects who study at TNPU 
according to traditional methods (i=131; p<0.05). 

Group comparative analysis revealed significant 
differences only among groups of “dissatisfied” parents. 
Thus, in the first group, where the level of subjective 
psychological well-being is below average, the 
following data were obtained: parents of cadets and 
parents of future nurses (i=16; p<0.05), parents of 
cadets and students of mixed groups of TPNU (i=48; 
p<0.05); parents of students of the Medical College 
and mixed groups (i= 23; p<0.05). 

Table 4: Comparative Analysis of the Coefficient of Psychological Well-Being in the Sample of Teachers 

The level of psychological well-being 

Lover than average Average High Model of organization of the educational 
process 

n AVPWB σ n AVPWB σ n AVPWB σ 

Cadet groups (masculine) 2 28 2.5 5 49 4.6 10 65 1.7 

Medical College (Feminine) Groups 2 33 2.2 10 52 2.8 11 68 1.5 

Heterogender groups (traditional) 4 32 2.2 21 50 2.8 8 70 1.3 

Note. See the designations for Table 3. 

Table 5: Comparative Analysis of the Coefficient of Psychological Well-Being in the Sample of Parents 

The level of psychological well-being 

Lover than average Average High Model of organization of the educational 
process 

n AVPWB σ n AVPWB σ n AVPWB σ 

Cadet groups (masculine) 10 33 1,8 38 51 4,0 8 70 2,8 

Medical College (Feminine) Groups 8 31 1,5 16 48 2,3 8 62 2,5 

Heterogender groups (traditional) 12 23 4,5 14 51 2,5 5 65 2,7 

Note. See the designations for Table 3. 
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The parental position is diametrically opposed to the 
position of teachers. Social networks in which parents 
are included in the context of their professional 
activities, in the intimate, friendly, neighbourhood, etc. 
contexts are in no way (in most cases) related to the 
educational institution. Thus, the educational 
organization for them is an external institution they are 
forced to interact with - just as an institution that is only 
later represented by particular people and, accordingly, 
systems of personalized relationships built in the 
course of this interaction. 

A high level of psychological well-being was found 
in the answers of parents whose children study at the 
Medical College, which indicates the lack of 
communicative and emotional tension in interaction 
with the educational space. This group of surveyed 
parents showed the highest percentage of socially 
acceptable responses. 

The parents of the cadets demonstrated the 
average adaptive level of psychological well-being in 
relation to the school. It can be assumed that the 
monogender structure of the educational environment 
is adequately assessed by parents, meets their 
expectations, and does not create a gap of uncertainty 
in interaction with the educational environment. 
Summing up, we note that for teachers, the educational 
egalitarian non-discriminatory space is, first of all, a 
sphere of professional institutionalization, while for 
parents - the institutionalization of a “residual”. A 
student occupies an intermediate position in this 
relationship. On the one hand, he is included in this 
field according to the rules of the game: educational 
activities are binding on him, that is, the very situation 
of involvement does not depend on his control. The 
egalitarian identity that the student is forced to build 
here is formed primarily under the influence of external 
factors and only secondarily - based on the factors of 
“internal design”. The identity that can be built 
independently is associated with the “pockets” of 
alternative communication, creating alternative 
networks of social relationships. 

DISCUSSION 

The study aimed to explore the characteristics level 
of subjective perception of the egalitarian psychological 
well-being of participants in the educational process in 
mono- and heterogender educational space. The 
novelty of this study lies in finding the relationship 
between the model of traditional mixed education with 
its average (adaptive) level of subjective well-being of 

students which is more common than in the other two, 
which indicates more complex adaptive strategies 
assimilated by future teachers, and here socially 
acceptable answers are not as common as in groups of 
future nurses. The results go in line with previous 
research stating that the sources of psychological 
comfort in the framework of a specially designed 
egalitarian educational environment are primarily 
organisational and communicative conditions, i.e., the 
organisation of interpersonal interaction of subjects. 
Speaking of the “teacher-student” system, we mean 
relationships in the process of joint educational 
activities, which are expressed in a positive emotional 
state. In a personal sense, it is expressed in empathic 
acceptance of each other, active listening, and trust. It 
is a prerequisite that a teacher needs to have the skills 
of empathic listening, the purpose of which is to ensure 
a sense of respect. 

Resorting to separate learning as a model of 
educational space, where students' psychological 
safety is ensured by reducing risks through creating a 
monogender environment, requires clarification and 
study of the processes of social adaptation in such 
conditions. On the one hand, the monogender 
approach to the education of the younger generation is 
an integral part of the world's educational tradition, and 
it is associated with the beginning with the very concept 
of education in ancient Greek and Roman cultures, 
laying the foundations of European civilization [23]. On 
the other hand, the communities and systems of social 
practices to which traditional monogender education 
has been directed were built themselves on 
foundations that differ significantly from those on which 
their modern counterparts are based [ 25, 26]. Thus, 
archaic Indo-European systems of education did not 
involve the gradual adaptation of adolescents to 
adulthood and, accordingly, the step-by-step formation 
of “adult” gender skills of self-control, social 
responsibility, and empathy, raising the threshold of 
aggression, but rather encouraging behaviours that 
would be now recognized as deviant, against the 
background of total social, food, sexual deprivation – 
with a subsequent threshold transition to adulthood, 
when the previous experience is segmented as 
unacceptable in the “adult” public space [27]. 

This is the basis of such a traditional institution as 
youth men’s unions, the relics of which still play an 
extremely important role in the self-organization of 
monogender social environments [28]. Therefore, it 
would be very careless not to take into account this 
“background institutional memory” in the formation of 
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monogender educational spaces in modern conditions 
[29]. 

The strategies of upbringing and maturation specific 
for modern European-type communities, 
institutionalised in public and private education 
systems, as well as in a number of individual practices 
that coexist with these systems (tutoring, 
homeschooling, etc.) form a field of social ties in which 
one way or another, almost every modern person is 
involved in particular role positions. In the most general 
form, the positions proposed by this field can be 
divided into three groups: “teacher”, “student” and 
“administrator”. For these three groups, certain 
positional niches have been formed within the higher 
school, which, in turn, are associated with some 
gender, social and behavioural stereotypes, lines of 
social status, systems of distribution of symbolic 
capital, and so on. These groups differ primarily in the 
degree and ways of controlling situations that arise 
both within their own niches and in the wider field, in 
the degree of responsibility for these situations, in the 
ways of constructing their own and others’ gender-
equitable identities within the educational space [30]. 

For each of these groups, being in this field and 
participating in the situations of interaction they define 
are associated with fundamentally different systems of 
motivation, correlated with different systems of values, 
hierarchies, and determine the level of subjective 
gender-non-discriminatory psychological security [31]. 

Therefore, we found and proved that the psychology 
of egalitarian educational environment is based on 
creating conditions for the formation of relations 
between the genders, free from ingrained stereotypes 
of masculinity and femininity in the traditional 
patriarchal sense, which will significantly increase the 
psychological security of students in the educational 
process and will be the key to the education of a new 
individual open to different cultures, with the priorities 
of peace and equality in all spheres of life, a wide 
range of personal life choices and self-realisation. 

CONCLUSIONS 

The psychology of a gender-equitable environment, 
in contrast to other education approaches, is based on 
the fact that girls and boys enter HEIs, not impersonal 
students. In a general sense, the psychological security 
of the educational environment in the state of security 
of pupils/students from threats to their emotional 
comfort, dignity, positive worldview, and attitude to 

themselves. It seems obvious that psychological 
security is the most important condition for students' full 
development to strengthen and maintain their 
psychological health. The key to achieving the 
participants' psychological comfort in the educational 
process is to create an equal environment. To this end, 
an attempt was made to identify psychological and 
pedagogical mechanisms for creating a gender-
equitable environment for children and youth as non-
discriminatory, creative, developmental, and health-
preserving to harmonize personal, professional, and 
civic growth of students. To achieve this goal, the 
current state of students' psychological comfort 
studying according to different egalitarian educational 
models was studied. 

The conducted analysis allowed establishing 
significant differences in the value of the coefficient of 
psychological well-being of participants in the 
educational process in all three models of organization 
of educational space. The masculine model revealed 
statistically significant signs of subjective psychological 
distress in cadets compared to the other two models. 
At the same time, parent's and teachers' satisfaction 
with the level of psychological security in a gender-
homogeneous educational environment is quite high. 
The model which reflects the feminine principle of 
forming study groups is subjectively perceived by 
students as psychologically safe. However, a 
significant number of parents with a low level of 
subjective well-being and hidden concerns about the 
educational institution were found in this group. 

According to the study results, the model of 
traditional mixed education looks attractive in terms of 
the psychological security of the educational 
environment for all three groups of respondents - 
students, teachers, and parents. It should be noted for 
teachers that the psychological security of a non-
discriminatory educational environment does not 
correlate with the gender aspect of the formation of 
educational space and is part of professional self-
realization, regardless of whether the student group is 
mixed or homogeneous in terms of gender. The 
practical conclusion of the study is in the relationship of 
gender factors inherent in different models of 
educational space and the degree of psychological 
security felt by participants in the educational process 
at the level of subjective assessment, as well as in 
need to consider this factor in organising egalitarian 
non-discriminatory safe, educational environment. 
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PROSPECTS FOR FURTHER RESEARCH 

The study does not cover all the problems of 
creating an egalitarian non-discriminatory environment 
in educational institutions. At the same time, this 
research is limited to the specific conditions of the 
study: the specifics of the organisation of the 
educational process at the Military Academy, TNPU 
and Private Higher Educational Institution “Medical 
College”; selected sample (students (n=251, age 16-22 
years, (64% – young men)), parents of students 
(n=114, (86% – mothers)), teachers (n=72, (92% 
women)).  

Further research is needed to address the 
effectiveness of the implementation of gender-
educational technologies which involves achieving 
“equality of results” based on the integration of two 
principles – “equal access” and “equal treatment”, 
which means revealing the individual potential of young 
people regardless of gender; fundamentalization of the 
gender ideology of educational practices as a strategic 
direction of the state policy of egalitarianism; and 
dogmatization of methodological principles of 
personality-egalitarian approach as a leading 
mechanism of gender self-determination. 
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